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Bookends:
Professional Books of Interest
EDITED BY MARY

Jo FINNEY & PAT DANIELS

Dear Teachers,
How fortunate for us! When we recently met with Linda Pavonetti about becoming new editors for the book
review section of the Michigan Reading Journal, we left with our arms full of new professional books!
Of course, we won't be able to provide written reviews of all of them. We know that teachers do not have time
to review the volume of professional books that are marketed each year. Nor do we. Instead, we will discuss
them with each other and our colleagues, select our favorites, and then provide you with recommendations for
books that are both useful and accessible for pre-K-12 teachers ofliteracy.
Will you help us? Including teacher voices in the book review column is a priority. To submit a book review
for publication in the MRJ, please contact either one of us:
Dr. Mary Jo Finney, Associate Professor of Education
Dr. Pat Daniels, Assistant Professor of Education
University of Michigan-Flint
303 East Kearsley
Flint, MI 48502-1950
(810) 762-3260
E-mail: mjfinney@umflint.edu or pdaniels@umflint.edu
We look forward to hearing from you and to creating this column.
Hap y autumn,

Rader, D., & Sittig, L.H. (2003). New Kid in School: Using Literature to Help Children in Transition. Teachers
College Press. 185 p. ISBN: 0-8077-4314-3.
BY MARY

Jo FINNEY

e all know the excitement-and jitters-that
accompany a new school year. New faces, new
routines, and new responsibilities greet teachers
everywhere as they enter the classroom. Imagine it
from the child's perspective-a child who is new to the
school, the community, perhaps the country. New Kid
in School: Using Literature to Help Children in Transition, not only sheds light on this growing reality of
children's lives, it illuminates a model for teaching that
leaves the reader wondering why it should be saved
only for children who are new to the school.
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At first glance, it may appear the book would be
useful only to those who teach in schools and districts
where there is high mobility. This, however, is not
a book to keep on the shelf until there's a new child
in your classroom. This book is an absolute must for
every teacher's professional library.
Rader and Sittig write a well-organized and thorough
exploration of every aspect of transition, defined in
the book as "the changes one experiences moving
from one location to another." (p. 2) After thoroughly
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explaining the concept and labeling their approach
to teaching children new to a school as "transition
education," the authors acknowledge the universality
of transition. Whether your classroom brings you children from around the block or around the world, the
issues of transition and acceptance are at the heart of
teaching. Every child experiences change, adjustment,
and the issues accompanying new circumstances. This
book clearly identifies the stages of that adjustment
and many books and activities that support this reality
throughout the curriculum. In keeping with the tone
of the book, their suggestions honor the realities of
individual differences and the need for belonging to a
community.
Each chapter is organized around one aspect of transition including the common experience of mobility, the
process of transition, personal and cultural identity,
friendships and relationships, problem solving skills,
and moving back. After explaining the theme of
the chapter, the authors offer outstanding titles of
children's literature accompanied by a brief synopsis
of each title, objectives, activities before reading,
follow-up activities, links to other stages of transition,
and cross curricular connections all including suggested grade levels.
The introduction and first chapter offer a clear
explanation of transition and mobility, its stages, and
aspects of adjustment that might affect not only the
new child in the classroom but also the children who
are receiving this new class member. The useful guide
for how to use the book, included in the first chapter,
sets the tone. The authors emphasize that they are not
offering a prescriptive model. Rather, they encourage
teachers to adapt it, use it flexibly, and consider it as
a resource of possibilities for experimentation. This is
a refreshing change from books that present a stepby-step recipe to be followed sequentially for perfect
results.
While the authors acknowledge their motivation for
writing this book-research confirming that children relocating have specific needs and struggles
that are often not addressed-they realize that the
resources and strategies helpful to children under
stress in new environments are useful, even essen-
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tial, for all children. At the center of their pictorial
model describing transition education is the theme
"affirm and celebrate students' unique experiences
and backgrounds," described as the heart of the
model for teaching (p. 4) I couldn't agree more.
While this may not sound like a new idea, the book
goes on to offer some of the most practical, innovative, deep insights and classroom activities I have
ever read.
Their transition model for teaching is sensitive and
informed. The authors advise more than once in the
book to demonstrate a "healthy curiosity" about the
child's culture or previous home and not to overplay
or underplay the child's transition issues. Their
approach is consistent throughout the book where
the materials, activities, and advice walk that line
between helping the child feel special and making the
child feel different.
The featured children's books alone belong in every
classroom but perhaps most impressive about New
Kid in School are the resplendent lists of meaningful
activities that not only support children in transition
but offer rich events designed to foster reading comprehension. One suggested activity for third through
fifth graders includes writing the word transplanted
on the board and asking students to define it. Then,
using the analogy of gardening, they brainstorm
which plants are the easiest to transplant and why. A
discussion of strong roots, plants that are root-bound,
and fragile varieties of plants can then lead to connections between the similarities and differences
between people and plants. This type of conversation
before reading Dandelions by Eve Bunting is just one
example of the rich learning that could occur. Creating "philosophy circles" for fifth graders after reading
Sharon Creech's Bloomability, having kindergarten
through fifth graders make a "share and individual"
chart after reading Stellaluna by Janell Canon to help
children realize those characteristics that are unique
to themselves and shared by others, and finding a
"vacant lot" in the classroom for creating a "cultural
garden" in response to Seedfolks by Paul Fleischman
are the types of books and activities included in New
Kid in School.
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Acknowledging that the benefits for a child who
has moved many times can also present challenges,
Rader and Sittig also address the issues of working
with parents who may not share the same cultural or
instructional goals for their children.

Children's Literature cited:
Bunting, E. (1995). Dandelions. Orlando, FL: Harcourt
Brace.
Cannon, J. (1993). Stellaluna. New York: Harcourt
Brace.

So rich is this resource for building community in every
Creech, S. (1998). Bloomability. New York:
classroom, New Kid in School _M,_a_r_y_.li_o_F_in_n_e-y,-a-n-a-ss_o_c-ia_t_e_p-ro_,fi_e-ss_o_r_o_if_e_d_u_ca_t_io_n_a_t~ HarperCollins.
deserves a home in your
the University of Michigan-Flint, teaches reading and
Fleischmann, P. (1997).
collection of new professional language arts methods courses in the undergraduate and Seedfolks. New York:
graduate degree programs in education.
HarperCollins.
books this year.
Roblyer, M.D. (2003). Starting Out on the Internet: A Learning Journey for Teachers (2 nd Ed.). Merrill Prentice Hall.
ISBN: 0-13-110970-7; 79 pages; $10.00

n
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ad, tell us again about growing up without a
search engine." With a sarcastically dry tone
of humor, Carole Cable's cartoon in the
Chronicle of Higher Education (December 13, 2002)
reveals a new type of generation gap-the "Internet
Gap" between two generations. It also alerts us about
such a gap existing between teachers and students in
today's schools.

How many teachers can teach in today's classrooms
without feeling the growing impact of the Internet?
Have you ever been aware of such pressure and hoped
to be a skilled Internet Traveler so that you will not
fall far behind your own students on the information
highway?

Starting Out
on the Internet
A Learning Journey for Teachers
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Roblyer's new
publication,
Starting Out on
the Internet: A
Learning Journey for Teachers (2003, 2 nd
Ed.), will help
you face the
challenge and
take you on a
journey through
the Internet
with great ease.
A quick look
at the list of 11

"How-To's" gives you an idea about the usefulness of
this book:
1. How to Use Internet Address
2. How to Move Around in Web Pages
3. How to Locate Information on the Internet
4. How to Mark Web Pages for Later Use
5. How to Assess Web Site Quality
6. How to Recognize and Prevent Problems
7. How to Obtain and Use Internet Graphics
8. How to Obtain Needed Web Resources
9.

How to Recognize and Address Common Errors

10. How to Integrate the Internet into Teaching
11. How to Create New Web Pages and Adapt
Existing Ones
In less than 80 pages of text, Roblyer explains these
topics to ensure that readers will not be intimidated.
He convinces us that "One of the best things about
the Internet is that you don't have to be a very technical person to use it, just as you need not be an auto
mechanic to drive a car!" (p. v).
This book is particularly helpful for those who have
barely begun their journey on the Internet. Each
chapter includes such Internet terms and concepts
as URL, suffix, search engine, firewalls, plug-in,
HTML, e-Pals, tele-mentoring, and virtual field trip.
At the same time, it offers "help hints" to clarify the
new information and exercises to check your learning at each step. Useful references like "Web Page
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load and listen to music. It is also common to find
e-mail and Web addresses included in magazines
and television advertisements. Younger generations
are using Internet terminology in their everyday
language. Words such as search engine, Web site,
chat-room, instant messenger, web crawler, Yahoo,
hot links, plug-ins, FTP are a few examples of a
long list of technology innovations related to the
Internet that goes on and on. With Roblyer by their
In today's world, the Internet has become pervaside, teachers looking to become more current and
sive and intertwined with
confident in their knowlour lives. It is not surLedong Li is an assistant professor at Oakland
edge of the Internet will
prising that many of our
University, Rochester, Michigan. He teaches
find
his book a useful
instructional technology courses at both undergraduate
students have the skills
tool for narrowing the
and graduate levels in the School of Education and
to navigate the World
Human Services.
Internet gap.
Wide Web or to down-

Evaluation Criteria and Tips" and some ideas for
integrating the Internet into teaching strategies, such
as "Electronic Pen-Pals" and "Individual and Cooperative Research Projects," benefit even the experienced Internet user. The author also provides Web
addresses in each section to enhance and expand
your understanding of the concepts introduced in the
book.

Graves, Donald. (2001). The Energy to Teach. Portsmouth, NH: Heinemann. ISBN: 0-325-00326-2
BY PAT DANIELS

I

t's fall! How is it going? By now, students have
arrived in your classroom, brimming with anticipation and energy for their new school year. Did
you also begin the school year with renewed energy?

I hope so. You need all the energy you can muster.
Teaching is not for the faint of heart. Most of you
will spend hundreds of hours in a small classroom
responding to the unique needs of 20 to 30 children.
In addition, you will interact daily with a range of
parents, administrators, and colleagues. You will be
required to implement state and national assessment
programs or other initiatives in which you may or may
not believe. Even if you began the school year with
optimism and fresh energy, you may feel drained by
Thanksgiving.
That is why Donald Graves wrote The Energy to
Teach. All students need and deserve caring, smart,
energetic teachers throughout the school year. His
high regard for teachers and the work that you do
resounds throughout the book. Realizing that teachers'
daily lives have become "emotional roller coasters,"
Dr. Graves asserts, "You need to regain the energy
to teach .... Teachers are asked to do more and more
things in their classrooms that make no sense" (p. 3).
He strives to help his readers to cope with complex
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demands of their work and to "maximize what gives
you energy and to minimize what takes it away" (p.
2).
Before writing the book, Dr. Graves conducted 18
months of extensive interviews with many educators
and others across the country. He asked three questions about their personal and professional lives: What
gives you energy, what takes your energy away, and
what, for you, is a waste of time? Several participants
kept journals for several days to document events
and time in these categories. He melds the themes
that emerged from these data with his background as
a teacher, principal, researcher, and mentor to offer
insight and techniques about dealing with the emotional demands of teaching. With the expertise you
would expect from this masterful teacher of writing,
he invites and guides you through a process of identifying your individual energy boosters and energy
drainers.
Once the factors that drain energy are identified,
however, Dr. Graves does not dwell on them. Instead,
he notes that that the primary source of energy of
effective teachers comes from your children. Then, he
focuses on energy-giving strategies. He draws from
the professional and personal lives of highly effective
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teachers and the grassroots approach for systemic
change used in the state of Maine. Several chapters
focus on strategies for gaining energy from:

•
•
•
•
•
•
•

decisions about the goals of your instruction
thoughtful student-centered class structure
curriculum
colleagues
learning
assessment
parents.

How can you gain energy from this situation? He
calls on teachers to focus on the children as our first
sources of energy and affirms that the thoughtful
daily accounting of their progress through meaningful observation and assessment techniques gives
energy. High-energy teachers design instruction and
assessment in which students successfully create and
express and in which teachers can see growth. He cautions you to not buy into the notion of crises, but to
relax and slow down, keep informed about the issues,
and connect often with energetic colleagues.

In his final chapter, "Explore More Lasting Sources
In a chapter titled "Take Energy from Assessment,"
of Energy," Dr. Graves offers advice for gaining and
his opinion of the current standards and assessment
maintaining positive energy in all aspects of life. His
movement is clear: " ... the ways in which test scores
insights about "artful living" are inspiring and uniare used in America is [sic] one of the most demoralversal-a fitting conclusion to a useful, enjoyable,
izing, energy-draining forces in education today" (p.
and important book. After reading the final chapter,
80). In his view, the standards movement "began as a
I visited his Web site, www.donaldgraves.org,
grass-roots venture ... [that] ... has evolved into more
and found his list of Ten Principles for Increasing
of a top down venture in which standards are imposed
Human
Energy. Treat yourself to his book in this
on teachers and students ... that are used as a weight
early part of your school year. If you don't have time
to crush innovation and originality at the local level"
to read the book, at least visit his Web site, make a
(pp. 86-87) He advocates a bottom up model in which
energy is generated when
.
.
.
copy of his inspirational
.
d . h Pat Daniels 1s an assistant professor of education at
.
d
.
1
teac h ers are mvo 1ve m t e the University of Michigan at Flint.
1st, an tape 1t near your
process and create a vision. L - - - - - - - - - - - - - - - - - - - - - - desk

Lyon, A. and Moore, P. (2003). Sound Systems: Explicit Systematic Phonics in Early Literacy Contexts. Heinemann,
ISBN: 1-57110-346-5; $17.50/pbk,

K. LOSE
nna Lyon and Paula Moore were first-grade
teachers before becoming university professors
and taught phonics from workbooks in a fixed
sequence prescribed by the publisher. While
the skill and drill approach worked for some of their
students, it did not for many others.

BY MARY

A

Here is a professional resource for teachers who want
to know why phonics matters, how to assess it, and
how to explicitly and systematically teach it in preschool through grade 2 as part of a comprehensive
approach to literacy instruction. Based on current
research and developmental theory, Sound Systems:
Explicit Systematic Phonics in Early Literacy
Contexts helps both the novice teacher and the experi-
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enced teacher. Sounds Systems takes you step-by-step
through the assessment process using running records
of oral reading, writing samples, and additional tools
to assess students' phonics knowledge. The book
details the variability within a group of children in
the classroom and change over time within individual
children.
The authors provide numerous examples from printrich classrooms where skilled teachers make efficient
and effective use of the literacy block and the content
areas to teach phonics. In each setting, the teachers
engage children in read-aloud, shared reading and
writing, spelling, word study, guided reading, and
writers workshop to teach phonemic awareness and
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phonics and also to show children why this knowledge
is useful.

analyzing students' reading and writing errors at the
emergent through transitional stages.

Ten appendices provide practical resources including
While countless research reports emphasize the
Key Concepts to Teach at Different Grade Levels,
importance of teaching phonics, only a few resources
Spector 's Dynamic
demonstrate how to design
Assessment of Phonemic
Mary K. Lose is an assistant professor of education in and use systematic phonics
the Reading and Language Arts Department and director with young children. In
Awareness, a list of Web
and trainer of the Reading Recovery Center at Oakland
sites with resources for
Sound Systems, Lyon and
University, Rochester, Michigan.
teachers, and forms for
Moore do just that.

Also Recommended
BY LINDA M. PAVONETTI
Becker, B.C., Stan, S., & American Library Association-Office for Intellectual Freedom. (2002). Hit List for
Children 2: Frequently Challenged Books. Chicago: American Library Association. 65 pp.; ISBN: 0-83890830-6 (Softcover); $25.00; ALA member price $22.50
Lesesne, T.S., Chance, R., & Young Adult Library Services Association. (2002). Hit List for Young Adults 2:
Frequently Challenged Books. Chicago: American Library Association. 62 pp.; ISBN: 0-8389-0835-7
(Softcover); $25.00; ALA member price $22.50

T

hese two books continue and expand the important
information on challenges and justifications for
books regularly found on our school library
shelves. Reviews, references, awards, and sources that
recommend the books provide the background information necessary for writing a logical and well-supported
rationale for having these books in the classroom. Some
of the challenges, the places where they occurred, and
the reasons for the challenges are also presented.

The following titles are just half of the 24 "hot button" books included in Hit List for Children 2:

7.

The Stupids by Harry Allard and James
Marshall
Blubber by Judy Blume
The Goats by Brock Cole
My Brother Sam Is Dead by James Lincoln
Collier and Christopher Collier
James and the Giant Peach and The Witches by
Roald Dahl
Julie of the Wolves by Jean Craighead George
A Wrinkle in Time by Madeleine L'Engle

8.

The Giver by Lois Lowry

l.

2.
3.
4.
5.
6.

9. Anastasia Krupnik by Lois Lowry
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10. Bridge to Terabithia and The Great Gilly
Hopkins by Katherine Paterson
11. The first four Harry Potter books by J. K.
Rowling
12. In the Night Kitchen by Maurice Sendak
13. A Light in the Attic by Shel Silverstein

Hit list for Young Adults 2 includes a foreword by YA
author Chris Crutcher-no stranger to censorship,
himself-who presents a passionate case for school
administrators, teachers, media specialists, and staff to
formulate a local censorship policy. In addition to the
20 book justifications, there is valuable information in
the appendices including:
•

Reference Works about Authors

•

Resources Recommending Challenged Books

•

Selected Recent Books on Intellectual Freedom

•

Internet Sites
Advocates

•

Internet Guides to Intellectual Freedom

•

Tips for Dealing with Censorship and Selection

•

How to Write a Book Rationale

•
•

Library Bill ofRights
The Freedom to Read
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Reichman, H. (2001). Censorship and Selection: Issues and Answers for Schools (3rd ed.). Chicago: American
Library Association. 222 pp.; ISBN: 0-8389-0798-9 (Softcover); $35.00; ALA member price $31.50
In a nutshell, this book should be required reading
for every school administrator, librarian, or media
specialist. It provides in clear language the differences between censorship and selection, academic
freedom, and parental or community rights. A copy
of Censorship and Selection belongs on every

principal 's desk, and the issues Reichman raises
should be discussed at least once a year at a faculty
in-service meeting.
For additional information or to order these three
books on-line, you may visit the American Library
Association's Web site, www.alastore.ala.org

The Michigan Reading Association shall comply with all federal laws and regulations prohibiting discrimination and with all
requirements and regulations of the state of Michigan. It is the policy of the Michigan Reading Association that no candidate or
applicant for a position or office in this organization shall, on the basis of race, color, religion, national origin, creed or ancestry,
age sex, marital status, or disability, be discriminated against, excluded from participation in, denied the benefits of, or otherwise
be subjected to discrimination in any program or activity for which the Michigan Reading Association is responsible.
The president of the Michigan Reading Association, together with the Executive Committee, shall ensure that federal and state
regulations are complied with and that any complaints are dealt with promptly in accordance with the law.
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